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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	95

	Proportion (%) of pupil premium eligible pupils
	25

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	R -6

	9Date this statement was published
	12 August 25

	Date on which it will be reviewed
	12 August 28

	Statement authorised by
	C. Wake

	Pupil premium lead
	C. Wake

	Governor / Trustee lead
	M.Searle


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£30,615

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£30,615


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Helens Primary, we believe that every child deserves the opportunity to flourish—academically, socially, and emotionally. Our pupil premium strategy is designed to remove barriers to learning and ensure that disadvantaged pupils achieve outcomes in line with their peers.
Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers.

In line with EEF research, we are committed to:
· Delivering high-quality teaching for all
· Providing targeted support to close attainment gaps
· Promoting wellbeing, resilience, and inclusion
· Engaging families as partners in their children’s education

Our approach is rooted in  response to pupil needs, and reflective of our school’s values: Creativity, Determination, Excellence, Respect, Responsibility and 
Tolerance.

Our three year strategy, aligned to the school development plan, enables us to implement a blend of short, medium and long-term interventions. Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. 
Pupil progress meetings identify priority classes, groups or individuals and Specialist Staff are deployed carefully and the all classes adopt a policy of children ‘keeping up’ rather than ‘catching up’ ensuring that support and challenge is offered at a time when it will be most impactful. 
As a staff team we know all of our children and make sure their needs are met and that all the challenges that they face are supported. We are an inclusive school where pupils are valued for their individuality where high expectations of what pupils can achieve regardless of individual circumstances are the norm.




Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Low self-esteem and poor resilience impacts on some pupils ability to develop independence in learning and make good progress

	2
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Nursery through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers

	3
	Increased numbers of pupils with SEND, with more also being eligible for FSM than their non SEND peers, requires staff training and support to ensure achievement for all pupils joining the school in key stage (as late as year 6).

	4
	Relatively low levels of academic attainment for our disadvantaged pupils in English and Maths. This is not the case universally, but overall, the disadvantaged children achieved at a lower level than their peers in KS2 with none of our disadvantaged children achieving greater depth status in either reading, writing and maths in 2025. Writing remains a priority, in 2026 100% (2) KS2 children in our school, highlighted as vulnerable, did not achieve the expected standard in writing. 

	5
	Access to opportunities. Our disadvantaged children have comparatively low access to enrichment activities and resources compared to their peers. This has been exacerbated due to the current cost of living crisis. Many of our disadvantaged children come from low income/just about managing families who are not able to provide the access to opportunities our non-disadvantaged children access outside of school. We are committed to providing access to experiences, activities and opportunities which will support and develop children’s learning, vocabulary, creativity and imagination as well as their knowledge and understanding. Our unique geographical location of living on an island provides limited exposure to cultural difference and diversity and we are particularly keen to support this aspect of learning.

	6
	Time for staff to work 1:1 or small groups. Our assessments, observations and discussions with pupils and families have identified social and emotional issues for many pupils. 45% of all the pupils currently requiring additional support are disadvantaged.


[bookmark: _Toc443397160]
Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve phonics and early reading
	85% of disadvantaged pupils pass the Year 1 Phonics Screening Check

	Raise attainment in KS1 and KS2
	Disadvantaged pupils meet national expectations in reading, writing, maths

	Reduce persistent absence
	There is minimal persistent absence among disadvantaged pupils.

	Enhance wellbeing and engagement
	Positive pupil voice feedback in questionnaires

	Pupils with poor oral language skills will make good progress in Reading and Writing.
	Termly progress and attainment monitoring shows diminishing difference between disadvantaged pupils and their peers. GLD, Phonics, KS1 and KS2 end of year data.

	Attendance for all pupils eligible for Pupil Premium will increase in line with their peers.
	Provide supplemented before and after school access where required.
Proactive support from E&I - advice and assistance to parents where necessary

	Strengthen parental partnerships
	Increased attendance at parent workshops and events

	Access to a wide range of opportunities and experiences increases for our disadvantaged children. 
	Increased offer of and participation in enrichment activities, particularly among disadvantaged pupils, such as breakfast club, after school clubs, residential and educational visits; all children will experience enhanced ‘cultural capital’. 


	Dedicated time for suitably trained staff to provide targeted support. 
	Pupil progress meetings identify children requiring additional intervention. Staff have been trained in a range of approaches including; Therapeutic story writing, drawing and talking, sand therapy, Makaton, Rapid reading, colourful semantics. Bespoke timetables have been created and dedicated work spaces created to facilitate time and space for staff to work




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £4500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide high quality CPD for all staff using both during training sessions and working in classrooms, through pace, challenge and engagement and Ofsted framework for all subjects for teachers and support staff so that the needs of all the children are met in mixed age range classes. The 
	EEF suggest that supporting high quality teaching is pivotal in improving children’s outcomes. This will ensure that all teachers are guided through the process of: 
● self-development
● staff meetings 
● training
 ● individual teaching and learning led support 
● developing reading, writing, Maths in particular as well as all subject across the curriculum
	



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
[bookmark: _GoBack]Budgeted cost: £22,915
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	1:1/ small group support  targeted support
	
	

	Strengthening pupil progress meetings to better identify targeted intervention and support for the whole child.
	EEF Interventions are affective when deployed alongside staff that know the children extremely well
	

	To ensure our disadvantaged pupils achieve combined R/W/M we have developed familiar and trusted adults to provide 1:1 or small group working by an experienced teacher to support and make the most impact using break away groups, catch up, keep up and planned SENd programmes
	EEF (+4) Small group tuition is defined as one professional educator working with two to five pupils together in a group. This arrangement enables the teacher to focus exclusively on a small number of learners, usually in a separate classroom or working area. Intensive tuition in small groups is often provided to support lower attaining learners or those who are falling behind, but it can also be used as a more general strategy to ensure effective progress, or to teach challenging topics or skills.
	

	Trained staff to support children accessing learning through behavioural issues linked to attachment and social emotional reliance. (i.e.team teach, Zones of Regulation, ELSA, thrive )
	EEF (+4) Social and emotional learning – interventions which target social and emotional learning seek to improve pupil’s interaction with each other and self-management of emotions, rather focusing directly on the academic or cognitive elements of learning. SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family and community. These include: specialised programmes which are targeted at students with particular social or emotional needs.
	



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £3200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Subsidised residential offer Y6 and subsidised educational visits R – Y6.
	Adventure education usually involves collaborative learning experiences with a high level of physical (and often emotional) challenge. Practical problem-solving, explicit reflection and discussion of thinking and emotion (see also self regulation) may also be involved. All the above have been shown to have a positive impact on outcomes EEF
	

	Parent education programme staff resource time.
	Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with children’s academic outcomes.- EEF
	

	Developing the support across the whole school for behaviour, Thrive, emotion (Zones of Regulation/Healing Classroom, SCARF) so that there is an embedded, systematic, cognitive behaviour approach across the school.
	EEF There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life, in relation to physical and mental health, school readiness and academic achievement, crime, employment and income.
	

	Rapid response to non-attendance; attendance officer in place to make first day absence phone calls, letters are sent home once attendance falls and meetings with the Headteacher/E&I
	The DfE published research found that: The higher the overall absence rate across Key Stage 2 and the lower likely level of attainment at the end of KS2.

The link between overall absence and attainment is evident whether we look at increasing overall absence rates or increasing number of weeks missed. DfE report ‘The link between absence and attainment at KS2 and KS4’

	












Total budgeted cost: £ 30, 615

I will need to cost this.
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We are proud of the individual support that children and families received throughout the whole year to enable bespoke support to be in place in school and at home. We will continue to build on this and ensure that everyone is supported at an individual level. Intended outcomes progression for 25-26.
 We have continued to support all needs of children. Targeted plans have been in place to support all children who are vulnerable. Children are catered for as individuals and an extended curriculum is in place due to the extremely vast range of children’s needs. 
Wellbeing – we feel that all children's needs are supported well. This include weekly PSHE lessons. SCARF, MHST, ELSA, 1:1 support sessions and Wellbeing Days.
Attendance is closely monitored and children and families are clearly challenged. We support and monitor children and families on an individual basis and track their progress. This is also a national issue. 
Data for disadvantaged pupils - Pupil Premium (PP): Based on teacher assessments and up until end of Summer term 2025 

Year R (one child joined February 25)
Good progress but did not attain GLD
Year 1 – two children ( one joined summer term)
 50% below National expectations (see above)
505 good level of progress. ARE in all areas.
Year 2 (Four children including one joined in January 25)
50% ARE in all areas
50% below in all areas (see above)
Year 3 (four children – one joined in September 2024)
75% ARE reading
50% ARE maths
0% ARE writing
Year 4 (four children)
50% ARE in all areas
50% below ARE in all areas
Year 5 (4 children)
50% ARE in all areas
25% ARE in reading and writing
25% ARE in maths
Year 6 (5 children. 2 joined in Spring term.
40% ARE in all areas
20% ARE in reading and maths
40% ARE below in all areas.
We have analyse the performance of our school’s disadvantaged pupils during the academic year, drawing on our own internal summative and formative assessments. 
We have had a significant increase in numbers this year that impacts on data.






Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Not applicable
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	Not applicable

	The impact of that spending on service pupil premium eligible pupils

	Not applicable



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
In updating our pupil premium strategy, we evaluated why some activities undertaken last year had not had the degree of impact that we had hoped. We triangulated evidence from multiple sources of data including assessments, engagement in class, book scrutiny, conversations with parents, students and teachers, in order to better identify the challenges faced by disadvantaged pupils. We looked at a number of reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. We also looked at studies about the impact of the pandemic on disadvantaged pupils. Finally, as a school, we will continue to focus on keeping things simple, effective, and enjoyable for us all. We will constantly evaluate and refine our practices and approaches and we will do everything we can to improve the life chances of all our pupils through focusing on what we know makes the biggest difference to our pupils: working together to improve the quality of teaching, learning and support daily.
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